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It is an exciting and challenging time in education. English language learners (ELLs) are 
the fastest growing demographic in U.S. schools, and most teachers and administrators 
around the country can expect to find ELLs in their classrooms. Federal and state ac-
countability systems include all students, and they require ELLs to take and pass the 
same standards-based tests as their English proficient peers. Schools are also expected to 
test these learners’ English language proficiency (ELP) each year, and schools are held 
accountable for ensuring that ELLs make adequate yearly progress in learning English. 
Unfortunately, many teachers and administrators have not received adequate training in 
how to effectively address the academic, language, literacy, and learning needs of ELLs. 
Fortunately, this is changing.

An important premise of this book is that all educators—mainstream elementary 
and secondary teachers, special education and literacy specialists, administrators, En-
glish as a second language (ESL) and bilingual educators—share responsibility for ELL 
education. These educators need to work together to make important decisions about 
policies, programs, and practices for ELLs. These decisions should be grounded in a 
clear understanding of how ELLs learn a second language and how academic content 
can be taught to maximize learners’ comprehension. Decisions should also be made 
with an understanding of the historical and sociocultural contexts in which schools, 
teachers, students, and their families are situated.

Comprehensive, Learner-Centered Approach 
Foundations for Teaching English Language Learners provides current and future educa-
tors with a solid foundation from which to make informed decisions regarding ELLs. 
The book takes a comprehensive, learner-centered approach to research, theory, policy, 
and practice. The special features of the book and the Companion Website (described 
later in detail) facilitate prospective teachers and administrators’ learning about how to 
educate ELLs in their classes, schools, and communities.

Foundations for Teaching English Language Learners begins by looking closely at who 
the students are, emphasizing the diversity encompassed by the English language learner 
designation. Prospective teachers are introduced to the challenges these learners face in 
school, and they identify what educators need to know and be able to do to address each 
learner’s needs. Concrete examples of students and teachers in classrooms and schools 
bring the book to life. Samples of student work are included for discussion and analysis 
to give readers practical experience making the kinds of instructional decisions they will 
make as teachers.
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Research

The practices, strategies, and techniques discussed throughout this book are firmly 
grounded in research. Each chapter provides a survey of what we know from scientific 
research related to the chapter content. These surveys include, for example, the findings 
of major national reviews of the literature on language and literacy instruction for ELLs. 
Students are asked to look critically at the research, review the current controversies in 
the field, and identify gaps to be addressed. Activities at the end of chapters and on the 
Companion Website provide students with opportunities to make research-based deci-
sions about what constitutes effective policies, programs, and practices. Research activ-
ities also invite students to contribute to the research base on ELL education.

Theory

Foundations for Teaching English Language Learners synthesizes theories of second lan-
guage acquisition, language learning and teaching, literacy development, bilingualism, 
and sociocultural perspectives. Language and literacy development for academic pur-
poses are important concerns, and the spectrum of second language and literacy ap-
proaches and methods are reviewed. Readers see how the sociocultural context shapes 
learning and teaching as they analyze how different theories of language and literacy 
development are reflected in policies, programs, and practice. Readers are encouraged 
to develop their own approaches to providing effective instruction for ELLs based on 
the theories and research reviewed and synthesized in the text and in relation to the 
contexts of their own classrooms, schools, and communities.

Policy

Foundations for Teaching English Language Learners skillfully links macro language and 
education policy debates to the decision-making power that educators have within their 
local domains of authority. Chapters analyze the evolution of federal and state language 
education policy, review the range of program models that we find in schools, outline the 
essential components of effective programs, and introduce readers to the fundamentals 
of assessment and accountability. Special features in the book and on the Companion 
Website encourage readers to review and respond to these policies, and to make deci-
sions about appropriate policies, programs, and accountability systems for ELL students 
at the local district, school, and community levels.

Practice

Foundations for Teaching English Language Learners makes explicit connections among 
theory, research, policy, and practice. Chapters on oral language, reading, writing, content- 
area instruction, primary language support, effective ELL programs, and advocacy first 
review the research, theories of language and literacy learning, and policy debates sur-
rounding the topic, and then describe a range of research-based practices (i.e., approaches, 
methods, strategies, and techniques) that teachers can implement. This comprehensive, 
balanced approach equips prospective teachers with the knowledge and skills they need 
to provide equal educational opportunities for ELL students.
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New to the Second Edition
Much has changed in research, theory, policy, and practice since the last edition of this 
book was published. For example, No Child Left Behind is fading into the background 
as most states have been granted flexibility from many of its requirements. Most districts 
are now facing the challenge of implementing the Common Core State Standards (CCSS) 
in English language arts and mathematics, the Next Generation Science Standards, or 
their states’ college and career readiness standards. New multi-state consortia (Partner-
ship for Assessment of Readiness for College and Career [PARCC], Smarter Balanced) 
have emerged to develop computer-based “next generation” assessments. State ELP sys-
tems have changed to correspond to CCSS. Restrictions on bilingual education are start-
ing to be loosened; states are allowing greater flexibility for innovative ELL programs, 
and nearly half of the states have either approved or pending legislation for the Seal of 
Biliteracy to be awarded on high school diplomas. Thus, many new sections have been 
added addressing these developments. 

New theories and research have brought a greater focus on sociocultural and bilin-
gual approaches to teaching ELLs, and are advancing the field by challenging some tra-
ditional beliefs and assumptions with new understanding of the ways ELLs and other 
bilinguals use languages in daily interactions in and outside of the classroom. This in-
cludes challenging the use of some terminology that reflects earlier views of bilingual-
ism, language acquisition, and language use by introducing new terminology. Readers 
familiar with the first edition will notice this edition moves away from terms such as L1 
(first language), native language, native speakers, fluency, second language acquisition, 
and code-switching and toward terms such as home language, proficient speakers, profi-
ciency, language learning, and translanguaging. 

Greater attention is given to vocabulary with new sections in several chapters. Other 
new sections address issues such as response to intervention (RTI), value-added measure-
ments (VAM), text complexity, digital reading, and digital storytelling. Throughout the 
text, hundreds of references have been added and updated to reflect the latest research 
and thinking in the field. New books have been added to the Recommended Reading at 
the end of each chapter. 

A number of structural changes have been made to the new edition that were in-
spired by comments from professors and students, as well as by the changes that have 
taken place in the field of ELL education. Readers can find a detailed list of changes to 
the second edition on the Companion Website. This list makes it easier for users of the 
first edition to transition to the second edition. 

Special Features
Foundations for Teaching English Language Learners uses special features to structure 
student learning, teaching, and research. These features will also facilitate course prepa-
ration for professors and contribute to the field of ELL education.

Guiding Questions

Each chapter opens with a series of questions that preview the concepts and practical 
focus of the chapter. Guiding Questions encourage users to read with a specific purpose 
in mind and to summarize and synthesize major concepts. These questions also prepare 
readers to apply what they learn in the chapter to ELL teaching and learning situations.

© Caslon, Inc. For authorized use only. All rights reserved.

© Caslon, Inc. For authorized use only. All rights reserved.



 viii Preface

Key Terms

Key Terms listed at the beginning of each chapter offer a powerful way to approach the 
concepts discussed in the chapter. These terms are boldfaced and defined in the text and 
can be found in the Glossary.

Figures, Tables, and Boxes

Every chapter is supplemented with photographs, summaries, illustrations, samples of 
student work, or resources for additional research and practice. This material is pre-
sented in figures, tables, and boxes that enhance the chapter content. 

Discussion Questions

The end-of-chapter Discussion Questions provide opportunities for students to rein-
force their understanding of the material covered in the chapter, and to reflect on and 
apply chapter content to their own ELL learning and teaching contexts. These questions 
can be responded to individually or used to guide group discussions. 

The Discussion Questions have been revised and standardized in this edition to pro-
vide greater consistency and ease of use. There are now five Discussion Questions in 
each chapter, including traditional questions, questions based on online videos, and ques-
tions based on analyzing an online document such as a lesson plan or policy statement. 
Discussion Questions may be used in traditional class sessions, hybrid or online classes, 
or as homework assignments.

Research Activities

Research Activities offer students the opportunity to conduct short classroom-based, 
school-based, and online research projects on topics and issues discussed in the chapter. 
Professors can also ask students to expand any of these activities into larger culminating 
projects and incorporate them into their learning and teaching portfolios. 

The Research Activities for each chapter are short and focused. These activities in-
clude an ELL Student Interview or Assessment, an ELL Teacher Interview, an ELL Class-
room Observation, and an Online Research Activity. This design ensures that students 
in all types of learning situations (e.g., traditional classes with field observation compo-
nents; brief summer courses with limited access to ELL students, teachers, and classes; 
online or hybrid courses) can easily complete at least one research activity. 

Recommended Reading

The list of Recommended Reading at the end of each chapter includes books and journal 
articles, and has been updated to reflect recent developments in the field. The readings 
are annotated with suggestions for the further study of topics presented in the chapter. 

Easy-Access Look-Up Page

Readers can access the online resources indicated in the book by color text and the  
icon. See p. 349 for directions to the easy-access look-up page for website resources.
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Companion Website
Foundations for Teaching English Language Learners includes an extensive Companion 
Website, which adds considerable value for students and professors. The Companion 
Website provides a space for professors and students to interact and collaborate beyond 
the traditional university class.  

Students can use the Companion Website to participate in discussions about course 
topics with classmates and with other student communities around the country. Stu-
dents are encouraged to share research findings on the site, thereby contributing to the 
development of a national database for the teaching of ELLs. Professors can give as-
signments and track students’ activities on the site for evaluation purposes. This saves 
the time of setting up assignments and discussion boards on other course management 
systems. Users can also access the look-up page for the website resources indicated in 
the text from the Companion Website.

The Companion Website is organized into sections aligned with chapters of the 
book, and each includes resources that enrich student learning and facilitate professors’ 
class preparation. Companion Website users will find the following: 

 ■ Links, highlighted in the book, to additional readings, professional organizations, 
useful teaching and learning resources, videos of expert commentary, and exam-
ples of instructional practices

 ■ Downloads including forms, templates, and review activities that students can fill 
out and use to enhance learning

 ■ Discussion Questions that invite students to share their thoughts, ideas, and ex-
periences relevant to the chapter content; view and analyze related videos and 
documents; and read and comment on postings from other students

 ■ Research Activities that appear at the end of each chapter are enriched on the 
Companion Website; students can upload and share their findings in multimedia 
formats through the incorporation of text, images, video, hyperlinks, and uploaded 
documents.

 ■ Review Questions that students can complete online in a selected-response for-
mat with results made available to course instructors 

Professors’ Resource Room

This feature is for professors only. The Resource Room provides professors with (1) tools 
for setting up class sections so students can self register; (2) a powerful control panel to 
quickly locate, assess, and comment on students’ discussions, research postings, and ac-
tivities, (3) PowerPoint presentations for each chapter for the professor’s use in class; and 
(4) a Professor Café where professors can interact with and share resources with other 
professors.

Access to the Companion Website

Access to the Companion Website is included with a new copy of Foundations for Teach-
ing English Language Learners. Professors and students can go to http://wright2ed.caslon 
publishing.com and use the access code found with the book to register as a Companion 
Website user. Those using a second-hand copy may purchase access to the Companion 
Website with this link.
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